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Preface

This Instructor’s Manual is designed to assist you in using The Changing
American Indian in a Changing America: Videocases of American Indian Peoplesas a
teaching and learning tool. We have included brief background information on each of
the Indian nations represented in this video footage and on each of the six issues included
in thisfilm package, as well as brief biographical information on each of the video
participants. In addition, we have added maps, discussion questions, aglossary of terms,
and bibliographic materials. The maps of the Indian land cessions, land distribution, and
present day locations of the Indian nations aid the student in visualizing the history and
present |ocations of the nations of the Indian video participants. The discussion questions
and reference materials will support classroom dialogue as well as provide additional
reading and resource material as desired.

| began developing The Changing American Indian in a Changing America:
Videocases of American Indian Peoples following the completion of four previous video
series. Patients as Educators (Prentice Hall, 1992); Videocases in Human Sexuality
(McGraw Hill, 1996); Videocases in Human Development (McGraw Hill, 1998); and
Rites of Passage: Videocases of Traditional African Peoples (Prentice Hall, 2000).

In anticipation of developing a second in the cross-cultural series of videocases, |
consulted with Dr. Oneida Meranto, a professor of political science and the Director of
the Native American Studies program at Metropolitan State College of Denver. Together
we conceptualized the issues of most import for education concerning the American
Indian in Americatoday.

With alist of six significant issues, we contacted Ms. Shirley Stoner, Director of
Clinical Nursing at the Chinle Comprehensive Health Care Facility in Chinle, Arizona,
who consented to be our “on reservation” contact and consultant. Over the past year we
have interviewed twenty-one American Indian persons, some on reservations and some
urban Indians, who speak to the issues raised in this series. The persons and groups
interviewed and videotaped each gave written, informed consent to the use of their video
material for educational purposes, were paid asmall honorarium as atoken of our
appreciation, and were interviewed and filmed for 30-60 minutes. In many ways, the
next step was the most difficult: selecting the final few minutes from the original film
footage. Finadly, the task was complete, with segments of twenty-one interviews on six
topics, with introductory graphics and comments.

For the purpose of this video series we have divided the material into two
portions: “Indians in a Changing America” (Video 1) and “Creating an Indian Identity”
(Video 2). In“Indiansin a Changing America” there are three issues portrayed:
Educating the Y oung; Roles and Relationships; and Socia Interactions, Urban and
Reservation. In “Creating an Indian Identity” there are three segments including the
issues of Reclaiming Indian Heritage, Spirituality, and Artistic Expression. Each segment
features excerpts from real persons’ lives as they talk with us about personal issues that
have had particular significance for them. Each portion also includes some traditiona
American Indian music and/or dance segments. The video participants are the educators
in this series. We appreciate their willingness to open their lives to teach us about their
beliefs, feelings, and concerns on these very important topics.



The organizing principle guiding this project is to provide American students with
dynamic slices of real human experience, particularly experience with persons who may
be thought to speak, dress, or behave differently. Our goa isto have students understand
the differences in cultures and to experience the similarities of the human experience
worldwide. We have discovered that one of the most powerful ways to change the
existing prejudices related to differencesisto meet real people through the medium of
video. We can best understand the ways human beings make sense of things by not
making assumptions, but by listening and observing and resisting the temptation to reach
conclusions before gathering information.

We invite you to join us as co-investigators fascinated by the complexities and
richness of human behavior.

Mary Ann Watson and Oneida Meranto
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I ntroduction

Thisvideo seriestells the stories of contemporary Native Americans from seven
Indian nations within the United States. The video participants range in age from a
young 24-year-old Lakota to a 75-year-old Navgjo. While they have lived their entire
livesin an urban setting, on reservations, or amixture of both locations, they al sharea
number of experiences. Most of the participants were either placed in boarding schools,
mission schools, were adopted, or lived in foster care. Overal, the purpose of these
experiences was primarily to transmit White American values, ideas, and culture to the
Indian child, hoping the child would assimilate into the dominant White culture.
Nevertheless, what we have discovered through these interviews is that, despite more
than three centuries of attemptsto culturally ater Indians, Native American religious and
cultural traditions have not been fundamentally altered. Even though all of the
participants have families, careers, educational experiences, and may practice Christianity
similar to other Americans, they reflect a certain allegiance to a set of values that are
deeply rooted in traditional Native American thought.

The first video, entitled “Indians in a Changing America,” provides information
on how Indians have changed. Changes have been areality for Native Americans. Since
the arrival of Europeans, the cultures of 1ndigenous peoples have endured numerous
transitions. Much of this change was forced upon Indians either through contact with
Europeans, through treaties, or later through imposed federal Indian legislation. Other
changes occurred when forced relocation led to various Indigenous cultures borrowing
from one another. Still, and particularly in the eighteenth century, Indians provided an
illusion of change as a method of surviving the tumultuous cultural transformation from
without.

For Indigenous peoples, Native Americans are unique in that they are a
population that are descendants of the original inhabitants of an invaded territory. They
are also a population where their conquest and assimilation did not completely occur.
One of the mgjor reasons for this incomplete assimilation has largely to do with the
creation of reservations and the defining of Indian nations by the Supreme Court as
“domestic dependent nations.” This, in and of itself, provides Indians with a major
distinction from other Americans. The United States government declared Indians as
wards with the federal government as their guardians. Until the turbulent 1960s, many of
the changes Indians endured were forced upon them by their “guardian.” Sincethis
period, Indians have demonstrated they have the desire and the will to direct their destiny
and, more importantly, that they are the most capable of managing imposed and
voluntary change from within and from without.

In order to cope with change, many Indian individuals participate within an Indian
culture that is not completely disengaged from the past but is a semblance of it. Inthis
segment of the video we see, for example, how Indians use their education not to
assimilate, but to keep their respective traditions alive and to educate others about the
injustices against Indian peoples. Described in the video is how Indians have been
educated, how they interact with Indian and non-Indian people in their communities, and
what type of environments they have created in the urban and reservation settings that



keep them connected to their traditional values. In one portion of the video we see urban
Indians creating such events as feasts, dances, and spiritual gatherings among tall
buildings, noise, and the fast pace of the city. In another portion of the video we see
Taco Bells, Burger Kings, and “song and dance” gatherings on the reservation — al signs
of Indians changing within a changing America and clearly debunking the vanishing
Indian concept. That isto say, American Indians have not vanished; they have decided
with determination how to enrich their small pond of traditions within a sea of modernity.

The second video is appropriately entitled “Creating an Indian Identity.” By the
very theme, this segment suggests Indians are in the process of reclaiming their Indian
heritage. The notion of belonging to a separate culture with all its various elements of
language, religion, and politicsis central to Indigenous peoples’ own selves. However,
thisidentity was largely taken out of the hands of Indian people and put in the hands of
the federa government. By all accounts, Indians have all the characteristics of a national
minority; they share acommon language, religion, culture, and other identifying
characteristics and arelationship to a particular territory. They historically were
subjugated by a dominant culture and society and continue, although less than ever
before, to be treated as dependent nations.

Indians have been identified by federal guidelines as “individuals who are
members of any federally recognized Indian tribe.” The government has set the blood-
guantum of who is defined as Indian at one-quarter. All of our participants are members,
or related to members via marriage, of federally recognized tribes. Even those who were
adopted have since been able to reclaim their tribal status by becoming enrolled in their
respective tribes.

While there are encouraging signs that Native Americans of various tribes are
making great strides in shaping their own identities, most of the participants stated that at
one time or another they had difficulty in finding the “middle ground” between Indian
and White ways. For some this path has been easier than for others. For those who know
thelir traditional language, know their ceremonies, and participate in their traditions,
defining and knowing themselves has been less difficult. For those, particularly younger
ones, who were adopted or live in the urban setting far away from their heritage, creating
an Indian identity is a struggle, but one they accept as necessary. What we noticed most
among all of our participantsis the respect, reverence, and pride they have of their
heritage, their ancestry, and a strong commitment to keeping these traditions strong and
vibrant.

A confused and hotly debated issue isterminology. Arethefirst people of this
continent to be addressed as Native American, American Indian, Indian, Aboriginals,
Indigenous, or First Peoples? Good arguments have been made for the use of any one of
these terms as each suggests somewhat different emphases in regards to the American
experience, socia and political goals, cultural nationalism, or amore global identity.
Those Indians who have a close relationship with their tribe either through enrollment or
heritage, prefer to be identified through their tribal names. In this text the terms are used
interchangeably, paying more attention to the use of these termsin relationship to power,
culture, and history.

All of the individuals interviewed have aworld-view consisting of a custodial and
non-materialistic attitude toward land and natural resources, and very much want to
pursue a different lifestyle than the consumer-oriented one created in American society.



It isthe materialistic lifestyle with all of its trappings that our participants appear to
unanimously reject. To these participants, to be Indian isto have a connection to a set of
values that are deeply rooted in their traditions. Their lifestyles reflect this, whether
through art, home, religion, their interactions with others, or by self-identity. For
example, urban spiritual leader Robert Cross says that many Indians believe they can
only be Indian on areservation, back home. His response to thiscomment is, “The urban
areawas the first home of your ancestors; then later it was home to Europeans. So the
need to be on the reservation to be Indian isludicrous. Grandfather (God) is
everywhere.”

An Indian identity is easier to create and sustain when living among Indians. That
iswhy individuals like Robert Cross provide guidance and support to Indians in the urban
areas where Indians want to reclaim their Indian heritage. He does so by organizing
sweat lodges, prayers, Sun Dances, and various other activities that keep Indians
connected to the core values of what it means to be Indian. “Creating an Indian identity
must be done collectively, not individually,” Robert Cross acknowledges.

Always vivid in the imagination of the American public, Indiansin general have
been freely examined by White scholars and fiction writers, leading to some highly
distorted accounts of Indians. Therefore, we have been careful not to provide our
interpretations, but rather we view our role as the vehicle for the Indigenous voices. Itis
through their voices that we al gain a better understanding of the contemporary Indian.



American I ndian Statistics*

U.S. Indian Population

U. S. Distribution

Number of tribes
L anguages
Median Age
Births

Deaths

M edian Household Income

Poverty rate

Unemployment rate

Suicides

School dropout rate

* United States Bureau of Census (1990)

**O'Brien, S., 1989

1.96 million; increased 37.9 percent since 1980

Off reservation 62.3 percent; on reservation 37.7
percent

510

Approximately 250

235

27.5 per 1,000

571.7 per 100,000

$20,025 (varies from reservation to reservation; for
example, the Navgjo Nation per capitaincomeis
$6,651**)

23.7 percent of Indian families (varies from
reservation to reservation; for example, 56 percent
of Navgjos live below the poverty rate; 65 percent
of the Isleta Pueblo Indians make less than $3,000
per year**)

Varies significantly from reservation to reservation;
for example, for the Cheyenne River Sioux, 80
percent; for the Isleta Pueblo, 50%; for most
reservations rates range from 30 to 90 percent.**

15 per 100,000.

35.5 percent



Chronology of Significant Dates

1763

1775

1778

1781-89

1787

1790-1834

1791

1812

Britain’s Proclamation of 1763, which
granted tribes perpetual rights to lands west
of the British colonies, was never upheld.

The Continental Congress created three
departments of Indian affairs: anorthern,
middle, and southern department.

Thefirst treaty signed between the United
States and the Delaware Indians. The
Delawares agreed to let colonia troops pass
through their territory.

U.S. Articles of Confederation, modeled
after the Iroquois Confederation, granted
each state the right to handle its own Indian
relations.

Congress passed the Northwest Ordinance
turning the Northwest Territory into states.
Indians were assured they would not be
treated unfairly, yet this ordinance was
ignored.

Congress passed Trade and Intercourse Acts
prohibiting states and individuals from
purchasing land directly from the tribes.
Only the federal government could buy
Indian lands.

Creation of the U.S. Constitution replacing
the Articles of Confederation, with Indian
relations becoming the exclusive authority
of the federal government. Indianswere
citizens of their own nations, but not of the
United States.

War of 1812 ended forever the alliance
between Indians and Great Britain, and soon
after, Spain.



1824

1830

1831-32

1832-42

1850

1850

1853-57

1863

1864

Congress created the Indian Office with
power to negotiate treaties and maintain
peace within the tribes. This later became
the Bureau of Indian Affairs (BIA).

Congress passed the Indian Removal Act
removing tribes from the southeastern states
when gold was discovered on Cherokee
lands. This act set aside lands west of the
Mississippi River for tribes and officially
started the relocation of thousands of Indians

Chief Justice Marshall’s decision defining
the Cherokee Nation, and later other tribes,
as “domestic dependent nations,” like
“wards to aguardian,” specifying the federa
government as the protectorate of Indians.

Removal of nineteen eastern tribes to lands
west of the Mississippi. Historically referred
to asthe “Trail of Tears.”

California became a state and the concept of
Westward expansion and “Manifest
Destiny” prevailed; “Manifest Destiny” was
abelief that land from the east to the west
coast was meant to be one country.

U.S. Crimes Act was passed, giving the U.S.
government the authority to set up the
criminal code for Indians.

U.S. government negotiated “reservation”
treaties with fifty-three tribes in order to
restrict Indians to reservations and open up
other Western territory to settlers.

The army, led by Kit Carson, trapped 8,000
Navaosin Canyon de Chelly, leading to the
“Long Walk” to Ft. Sumner, where 2500
died.

Sand Creek Massacre, Sand Creek,
Colorado. A massacre of over 500
Cheyenne and Arapaho Indians, mostly
women and children.



1871

1879

1885

1886

1887

1890

1903

1924

1928

1934

Congress enacted a law ending treaty-
making with the Indians and laid the
groundwork for assimilation policies.

Establishment of first off-reservation Indian
boarding schools, with intent to “civilize”
and “Christianize” Indians.

Major Crimes Act, which gave federal
courts jurisdiction over magjor crimes of
Indians on Indian lands.

U.S. versus Kagama, a decision that gave
the federa government absolute authority to
define how it would “protect” Indian tribes.

Dawes Allotment Act, dividing Indian land,
and allotting Indian families and individuals
acertain amount of acreage. “Surplus” was
sold to white settlers.

Massacre at Wounded Knee. On December
29, approximately 300 Indians, mostly
women and children, werekilled by federad
troops.

Lone Wolf vs. Hitchcock established that
Congress had absolute authority over Indian
relations including the right to pass laws that
violated treaties.

Citizenship Act, declaring Indians citizens
of the U.S. even though many Indians did
not desire U.S. citizenship.

U.S. government commissioned the Meriam
Report to study Indian economic and social
conditions.

Indian Reorganization Act stated that the
government had an obligation to provide for
the minimum needs of its Indian citizens.



1953

1956

1968

1968

1975

1978

1978

1990

1991

House Concurrent Resolution Act dissolved
tribal status and effectively ended federa
government’s trust relationship with certain
tribes.

Public Law 959 provided funds for on-the-
job training for Indians, urging Indians to
relocate from reservations to cities.

Indian Civil Rights Act guaranteed civil
rights to tribal members on reservations and
provided funds for the devel opment of tribal
judicial systems.

Founding of the American Indian Movement
(AIM), which began a period of Indian
militancy in the U.S.

Indian Self-Determination and Educational
Assistance Act, allowing tribes to manage
their own housing, health, and other
programs with less interference from the
Secretary of Interior.

American Indian Religions Freedom Act,
giving Indians freedom to practice their
traditional religions on reservations.

Indian Child Welfare Act, giving tribal
governments authority over Indian child
custody proceedings.

Indian Arts and Crafts Act intended to
promote Native American artwork and
business, reduce foreign and counterfeit
product competition, and stop deceptive
marketing practices.

Native American Graves Protection and
Repatriation Act, established that Native
American tribal groups own or control
human remains or cultural itemsthat are
discovered on tribal and federal lands. In
addition, objects must be returned to tribes
upon thelir request.



Map 1: Indian L and Cessions*

1660-1776 Begimning Colomial Period

1780-1830 The Deginning of U.5. Territory Expansion

1830-1887 Following the Indian Remaval Aci
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Map 2: Pre-Colonial Distribution of I ndian L and*
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Map 3: Indian Nations Represented in this Video Series
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Brief History of Indian Nationsin thisVideo Series

Cheyenne

If we wanted to construct an hypothesis concerning Cheyenne origins, we might
postul ate a series of migrations from the area east of the Great Lakes to the more western
portions of the continent in what is now Oklahoma. The Cheyenne are an important
division of the Algonquian linguistic family and are counted as one of the groups of
Plains Indians. In the sign language among the Plains Indians, the Cheyenne are
indicated by drawing the right index finger across the left hand several times, a gesture
which means “striped arrows,” aluding to the preference of the Cheyenne for using
turkey feathersto wing their arrows. The Cheyenne were originally agriculturists and
makers of pottery, living in permanent villages in the timbered country of their ancient
habitation, presently included within the state of Minnesota. In alater period of their
history, they became roving buffalo hunters on the Plains. During the last century of
tribal days, when the life of the Cheyenne people was dominated by their warriors known
as “Dog Soldiers,” the young men of the tribe were trained for and gloried in war.

The reservation history of the Cheyenne Nation can be divided into two periods.
During the earlier period, from the end of the Indian Warsin the 1860s and 1870s until
the passage of the Indian Reorganization Act in 1934, the Cheyenne were essentially
treated like prisoners, lined up and counted periodically, living where they were ordered
by the army, subsisting mostly off government rations, sent involuntarily to boarding
schools, subject to imprisonment without trial, and unable to own property. They were
non-citizens to whom the Bill of Rights did not apply. By 1930 it had become apparent
to government planners that Plains Indians were not becoming extinct, that in fact their
population was increasing, and that plans had to be made to organize the reservations on
some permanent basis. By thistime the Plains Indians had little land remaining to them,
and most of the land was not of agricultural quality. With the Indian Reorganization Act
of 1934, the government called a halt to the sale of Indian lands and provided money to
buy back land for the landless Indians. This act called for the creation of tribal
governments with some power to benefit their peoples.

In modern times, the Cheyenne peoples have developed various social programs
for the redistribution of resources that take the highs and lows out of their monthly
income. The public manifestation of this system is the “giveaway,” alavish distribution
of gifts of food and money to persons asis needed. Giveaways are required in Cheyenne
culture to recognize many different kinds of events:. elections astribal leaders, funerals,
anniversaries, graduations, and naming ceremonies. The sponsors of the giveaway are
usually the extended family of the honoree. In warm weather a giveaway is usually held
outside. Giveaways as part of festive occasions often incorporate Cheyenne singers and
their powwow drums, and they invite costumed powwow dancers to perform around the
drum.

Powwows of two types are common: those that are community affairs, mostly for
residents of the community and their friends, and the powwows that are commercial. At
the local community powwows, the participants celebrate family alliances and

12



friendships and community and tribal values. Most people at alocal Cheyenne powwow
know all the other people in attendance. The commercia powwows charge admission,
don’t serve dinner, and offer substantial prize money to costumed dancers. In these days
it ispossible for the very best dancers and singers to support themselves and their
families entirely on earnings from “the powwow circuit” which comprises reservations
and major cities all across the United States and Canada.

If one only knew of the Cheyenne from attending powwows or observing a
giveaway, one might not know what to expect when visiting them at their homes. In their
daily lives, Cheyenne people have a practical domestic existence similar to that in any
other small U.S. community. Children watch television and play outside. Adults cook
and work and care for their families. The only distinction is that the adults and children
periodically plan their socia activities outside the home that may include the celebration
of their rich cultura heritage.

13



L akota

The three divisions of the Sioux people are the Santee (Dakota), the Y ankton
(Nakota), and the Teton Sioux (Lakota). The Lakota Nation was a confederation of seven
bands: the Oglala, the Sicangu, the Minneconjou, the Hunkpapa, the Itazipco, the
Sihasapa, and the Oohinunpa. In the mid-1800s, at the height of its power and land
control, the Lakota Nation reached from the Platte River in Nebraska north to the Heart
River in southern North Dakota, and from the Missouri River west to the Bighorn
Mountains in north-central Wyoming. Unlike other native groups who had established
large, permanent settlements, the Lakota were nomadic hunters who traveled over vast
territories in search of buffalo which provided food, hides for shelter and clothing, and
bones for weapons and utensils.

The basic unit of Lakota society was a small group of related families. These
units were highly mobile and could move amost daily if necessary to stay in contact with
the buffalo and other game on which they depended. Each family group was lead by a
headman or leader and usually included approximately thirty or so individual households.
A headman achieved his position by possessing family status and bravery, wisdom, and
spiritual power. The government of the Lakota Nation had a structure similar to the
smaller family units. Every summer the bands assembled to decide matters of national
importance, to participate in the Sun Dance, and to renew acquaintances. The Sun Dance
is considered a deeply spiritual observance for the Plains Indians. Participants pierce
their flesh and insert a stick or eagle claw through the skin. A ropeistied to the stick and
secured to the “Sacred Tree.” The participant prays, dances, and pulls back on the rope
until the skin breaks and the stick is released.

The Lakota originally inhabited the forests and grasslands of central Minnesota.
As French fur trappers moved into the region in the early 1600s, the Lakota moved onto
the Plains. The Lakota were established on one large reservation encompassing part of
the states of North and South Dakotain 1868. Finally, in 1889, after the death of several
of their leaders and after suffering significant disease, starvation, and general
demoralization among their people, they agreed to divide their land and accept six
separate small reservations in North and South Dakota.

Today, the Oglala Lakota Sioux reservation in South Dakota is the poorest place
in the United States with 75 percent of the people unemployed. While other Indian
groups are starting to grow rich on the proceeds of gambling, the Oglala Lakota Sioux
remain attached to the poorest placein America. Isolated by a desert of grass, their
reservation is ableak reminder that rural poverty can be much worse than urban poverty.
Three-quarters of the people are unemployed; two-thirds are bel ow the poverty line; one-
third of the Indians are homeless. Alcoholism and fetal alcohol poisoning arerife. The
average lifespan on the Sioux reservation is 45.

The settling of the Oglala Lakota Indians by the U.S. government illustrates the
cultural clash between the two groups’ notions of society. The U.S. government imposed
upon the Oglalaa social immobility in which property was to be located at afixed
address. Such notions of civilization were thought to possess self-evident benefits by the
U.S. government. However, the forcible imposition of such notions on the Lakota shows
how unnatural and damaging it wasto their sense of culture and society.
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With little el se to occupy them, the Lakota Sioux are being consumed by their
history. Thereservation isall that isleft of hunting grounds that once covered forty
million acres. Today, the Sioux continue to claim their ancestral land and have refused to
accept compensation for the territory lost after General Custer discovered gold in their
sacred Black Hills. 1n 1980, the Supreme Court said of the rape of this territory: “A more
ripe and rank case of dishonorable dealings will never in al probability be found in our
history.”

The Lakota Sioux go to great lengths to teach each generation their history and
culture. Many who leave their reservations for education often choose to return to the
reservation. It isasource of pride.
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M ohawk

The St. Lawrence River Valey, which the Mohawk called the “big waterway,”
has alengthy history dating back over 9,000 years. The first occupants were the hunters
who roamed the shores of what was then the Champlain Sea. Asthe climate improved
over the centuries, the Champlain Sea receded leaving the St. Lawrence River. While
these early inhabitants may have lived a simple hunting lifestyle, there is ample evidence
that they enjoyed extensive trading networks. Archaeological studies conducted in this
territory indicate that this area was extensively populated by aboriginal groups that
hunted, fished, and gathered berries and plant life. Some of the nearby islands were used
for burial mounds, indicating an advanced concept of an afterlife.

The Mohawk moved into the St. Lawrence River Valley areain the late 1600s and
began forming alliances with other neighboring villages. The Mohawk were central to
two of these alliances. Thefirst was The League of Six Nations or “People of the
Longhouse” (Iroquois League), a confederation of six peoples in northern New Y ork
state. A second alliance, a confederation of villages, including the Iroquois, Huron,
Algonquin, among others, was known as the Seven Nations of Canada or the Seven
Tribesin what is now southern Canada. These groups were frequently employed on
French expeditions against the English colonies in the series of colonial conflicts known
today as the French and Indian Wars.

By the time the Europeans began to make their way up the St. Lawrence River,
the natives they found thriving in villages and camps along the river had established a
fairly sophisticated trading network that extended hundreds of miles. These groups had
also established a strong agricultural base that allowed for significant development. The
basic social unit of the Mohawk isthe matrilineal clan. Each clan generally has one or
more villages at any given time, depending on the size of the community.

Presently, the village of Akwesasne, in the state of New Y ork on the U.S. border
with Canada, isthe largest Mohawk community. This community, with a population
over 12,000, has born witness to many external struggles and controversies. The last
decade of the nineteenth century saw drastic changes in the political landscape of
Akwesasne and the other neighboring Mohawk communities who were still governed by
the old “life chiefs.” Non-native governments began |legislating away their existence by
imposing elections on the communities and doing away with the old clan-based system of
choosing leaders.

In spite of the many affronts to Mohawk cultural and political sovereignty, the last
half of the nineteenth century has witnessed a cultural renaissance. Mohawk baskets
made of black ash and sweetgrass have become a popular commodity to visitors, sparking
athriving “cottage industry.” Old ceremonies, legends, and songs and dances have begun
to make their way back into the practice of the natives. By adapting their old waysto a
new world, Mohawks have been able to prevent the total assimilation of their people and
the loss of cultural values that had “swallowed up” many less fortunate native
communities.
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Navaio

The Navajo Nation, the largest in the United States with over 250,000 members,
has areservation consisting of over 16 million acres of land. The Navajo Nation
(reservation) is larger than the state of West Virginia and extends over much of
northeastern Arizona adjoining southeastern Utah and northwestern New Mexico. It
completely surrounds the Hopi Indian Reservation, and has within its boundaries Canyon
de Chelly National Monument, Navajo National Monument, and Rainbow Bridge
National Monument; all extraordinary geological features.

Navao, who call themselves Dineh (“People”), speak alanguage belonging to the
Athabascan family. The linguistic roots for “navahu’ have been traced to the word
“nava” for cultivated field and “hu’” for the mouth of the canyons. The Navajo language
belongs to the Athabascan group which creates atrail of tribes with the same Athabascan
language roots over 4,000 miles in length, from the interior of Alaskato the states of
Sonora and Chihuahuain northern Mexico.

The Navajo people themselves traditionally believe the “Emergence Story of
Navao Beginnings.” This story holds that the Dineh journeyed from the First World to
this world which the Holy People had prepared for them. The Dineh world is composed
of a series of worlds and is populated with many characters and animals that explain the
presence of the Dineh in thisworld. Father Sky and Mother Earth are seen as the creators
and caretakers of this Dineh world. From thisjourney through a series of worlds grew a
deep respect and stewardship for the earth and its resources.

The Navg o people entered the Southwest in the sixteenth century about the time
the first Europeans began making explorations into the area. Primarily hunters and
gatherers, they soon learned agricultural techniques from more sedentary neighbors and
became adept at growing corn. After the Spaniards introduced sheep, goats, and horses
in large numbers beginning in the seventeenth and eighteenth centuries, the Navajo
became pastoralists as well.

The Navajo were militarily defeated by the United Statesin 1863. Most of
them were removed from their homeland in Arizona and western New Mexico in atragic
event in Navg o history that has been called “The Long Walk.” Navajo were forced to
move on foot some 350 miles to the Bosgue Redondo on the Pecos River in eastern New
Mexico. Survivors of the march remained exiled there until June of 1868 when the Dineh
signed atreaty with the U.S. government that established areservation of 3.5 million
acresin their former homeland. The remaining Navajo people then began their “Long
Walk” home, and by the first of August 1868 they reached their promised lands.

Navao families are traditionally matriarchal, with a kinship system that follows
the lineage of the woman. Today, the total number of clans represented is calculated to
be over one hundred and forty, from twenty-one major groups. Traditionally, individuals
who share acommon clan do not marry. When young people marry, the husband
traditionally goesto live with the bride’s parents. The hogan or residence of the family is
considered the woman’s, as are all sheep and goats. The man has his horse, saddle, and
any cattle.

The Navajo Nation is divided into political entities called chapters. These
chapters serve the purpose of being a forum for solving community issues and problems.
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These chapters elect delegates to the Tribal Council, which meets regularly at Window
Rock, Arizona, and decides upon the magjor issues of the Navajo government.

The Navgo Nation is aland of plateaus, mountains, and mesas that are among the
most beautiful in theworld. Traditional Navajo jewelry isworld renowned, and
silversmiths can be seen crafting earrings, belt buckles, concho belts, bracel ets, brooches,
bolo ties, and necklaces out of sterling silver and high quality semi-precious stones,
especially turquoise. Other arts of particular interest and superior quality are baskets,
pottery, kachina dolls, sand paintings, and rugs.

Whileit istrue that the Navajo Nation is the largest and one of the richest Native
American nations in the United States, unemployment is still twice the national average.
The present tribal chairman and other |eaders believe that education is the answer and
efforts are being made on all levelsto keep Navao children in school in order to aid them
in receiving a higher education.
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Pueblo

The Pueblo Indians of New Mexico and Arizona are descendants of the origina
inhabitants of the Americas. These earliest groups, the Paleo-Indians, encountered an
environment very different from that of today. The climate was cooler and wetter. Over
the centuries, by about C.E. 500, as the climate became more dry and the land was more
like the desert we see today, early Pueblo life began to focus on agriculture. Farming
created less mobility, and small villages with several permanent dwellings started to
appear along the Rio Grande. These villages had two to twelve pithouses which were
dwellings dug into the ground with ramped entrance ways, roof support posts, central
fireplaces, and roofs covered with brush and mud. It was during this early period that
pottery first appeared. Pottery jars and bowls were created for cooking, storing, and
serving food and water. The major agricultural products were corn, peas, and squash.

At least forty of these villages, many made of adobe and standing several stories
high, were built on both sides of the Rio Grande, in the region extending from what are
now Utah and Colorado to the states of Sonora and Chihuahuain northern Mexico.
Many villages had hundreds of rooms; the largest ones had over a thousand rooms and
probably several thousand inhabitants.

The group plans of these prehistoric villages vary, but all included contiguous
rectangular rooms for living and storage, ceremonia rooms or kivas, which were either
rectangular and incorporated into blocks of living rooms, or they were separate, semi-
subterranean, circular rooms, plaza areas, and trash mounds. Rooms were constructed of
adobe mortar with exposed timbers used to support flat adobe roofs.

It has been noted that the aspects of life that are most problematic for a society are
those elaborated in ritual and religion. Therefore the themes of the rituals and rites of the
Pueblo Indians developed around the themes dealing with water and rain to ensure crops.
In addition, among the descendants of the ancient Pueblo, village harmony and respect
for elders are important values.

Today, the All-Indian Pueblo Council of New Mexico divides its membersinto
eight Northern Pueblos and twelve Southern Pueblos. The Laguna are considered one of
the Southern Group and the Taos are one of the Northern Group.

L aguna Pueblo

The Laguna peoples live in the mesa and mountain country west of the Rio
Grandein what isnow New Mexico. Likethat of their neighbors, the language of the
Laguna Pueblo is Keresan. The Laguna Pueblo was apparently founded by some
disgruntled Acomas and by Eastern Keresans from Cochiti, Santo Domingo, and Zia. If
historians are correct, the move of these pueblo peoples to Lagunatook placein 1697. In
1699, New Mexico’s governor conferred San Jose on the village as its patron saint and
gave the community officia recognition. In 1858, Congress confirmed aland grant to the
Lagunas. The Lagunareservation was created by executive order in 1910, and lands
were added to it in 1938, 1939, and 1940-42. The Lagunareservation consists of over
400,000 acres of land. Lagunatoday has a population of over 3000 and is one of the
largest of the Southern Pueblo groups.
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The mgjor attraction of the Laguna Reservation is the Laguna Pueblo itself and its
San Jose church. The white-painted church, which crowns the hill on which the pueblo is
built, remains a centerpiece for this historical site. The church of Mission San Jose was
under construction by 1706, and the same building, made of field stones and adobe, has
survived to the present.

The craft of pottery was revitalized at Laguna beginning in 1975, and Laguna
pottery isahighly valued art. Laguna pottery is characterized by a white background
with brown and black geometrical designs hand-drawn on the external surface.

Taos Pueblo

As early as the twelfth century, Tiwa-speaking peoples arrived in what is now
New Mexico and divided into two segments: one group moved south to areas now
occupied by the Sandia, 1sleta, and Y sleta del Sur pueblos, and the northern group, the
Picuris and the Taos, remained in the areato the west of the Sangre de Cristo Mountains.
Thisdivision brought about sufficient change in the common language spoken by the
two segments that in historic times Southern Tiwa and Northern Tiwa became distinct,
but mutually intelligible, dialects.

The pithouse-dwelling ancestors of the Taos people who arrived between 1000
and 1200 are in the general region of the west side of the Sangre de Cristo Mountains.
During the thirteenth century, larger, multi-family surface dwellings appeared.
Settlement in the immediate vicinity of today’s Taos Pueblo began about 1350, and has
continued to the present. By the time members of the Vasquez de Coronado expedition
came north in 1540, spectacular mud-plastered multi-storied structures were found on the
north and south sides of theriver.

By the mid-eighteenth century, Taos Pueblo had become a great trading center, a
place where Plains Indians as well as Pueblo gathered for aweek-long trade fair. The
Taos Indian Reservation began with aland grant confirmed by Congressin 1858. Further
additions to the Taos Indian Reservation were made in 1940 and in 1970, the latter when
the sacred site of Blue Lake and some forty-eight thousand surrounding acresin the
Carson National Forest were returned to the tribe by an Act of Congress.

Taos Pueblo, seventy miles north of Santa Fe, has been designated a “World
Heritage Site,” assuring that the Taos Pueblo is destined to play host to visitors from all
over theworld. Thevillageisdivided into two halves, the North House and South
House, and its multi-roomed, contiguous structures have been well maintained. North
House has aroom five stories high, and the building’s setting, with the Sangre de Cristo
Mountains rising in the background, is the centerpiece of this village.

Taos artisans are known for their pottery, silver and turquoise jewelry, beadwork,
tanned buckskin moccasins, and drums.
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Eastern Shawnee

Originally from what are now southern Ohio, western Pennsylvania, and West
Virginia, the Shawnee were driven from this area by the Iroquois in the late 1600s and
moved to neighboring areas. By the early 1730s most of the Shawnee had returned to
their homelands only to be forced to move again in the 1830s by the American settlers.
After the Civil War, the maority of the Shawnee settled in what is now Oklahoma.
Estimates of the origina Shawnee population are approximately 10,000; currently there
are more than 14,000 Shawnee in the United States in four groups. the Absentee
Shawnee, the Eastern Shawneg, the Loya Shawnee, and the smallest group, the Shawnee
Nation United Remnant Band.

Shawnee comes from the Algonquin word *“shawun” meaning “southerner,”
which referred to their original location in the Ohio Valley relative to other Great Lakes
Algonquin groups. The Shawnee considered the Delaware as their “grandfather” and the
source of all Algonquin tribes. They aso shared an ora tradition with the Kickapoo who
lived in the northeast parts of what is now the state of Ohio and, therefore, were
considered the “southern” complement to the Kickapoo of the north. The loss of their
homeland to the Iroquois gave the Shawnee the reputation of being wanderers, but this
was by necessity, not choice. Shawnee chiefships were patrilineal, with descent traced
through the father, and chiefships were hereditary and held for the life of the individual.

During the summers, the Shawnee gathered into large villages of bark-covered
long houses, with each village usually having alarge council house for meetings and
religious ceremonies. In thefall they separated into small hunting camps of extended
families. Men were the warriors and did the hunting and fishing; women’s responsibility
was the care of the cornfields close to their homes, as well as the tending of their
children. Because the Shawnee were primarily agricultural, the important Shawnee
ceremonies were tied to the agricultural cycle: the spring bread dance at planting time,
the green corn dance when crops ripened, and the autumn bread dance to celebrate the
harvest.

After the Revolutionary War, the American government needed to sell theland in
the area now Ohio to pay their debts. Therefore, the treaties began with the Indians for
their lands in Ohio, pushing them further and further to the west. The treaty for land with
the Shawnee was entitled the Greater Miami Treaty, and was signed in 1786. Many of
the Shawnee were thus forced to surrender their lands and move to what is now Kansas.
Their two-year journey to Kansas was a horror tale of deprivation and hunger.

Ohio became a state in 1803, and at that time the U.S. government proceeded to
take the remaining native lands within the Ohio boundaries and exchange them for
reservations further west. By 1867 the Shawnee were located on three reservesin Indian
Territory in what is now Oklahoma, in the present counties of Pottawatomie and Ottawa.
After centuries of migration there was no longer anywhere else to go. The Shawnee
today are still to be found in these locations.

In 1854, with preparations underway for the building of the transcontinental
railroad, the Shawnee received a proposal from the government to purchase most of their
reserve. The following month they signed atreaty surrendering 1,600,000 acres for
$829,000 (less than $1.00 per acre) while receiving 200,000 acres to be distributed in
individual allotments to members of the Shawnee tribe. Allotment of the Shawnee land
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was completed in 1857. Of the 200,000 acres granted by the 1854 treaty, the Shawnee
were left with 70,000 acres; the remaining 130,000 were sold for white settlement.
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Video 1: Indiansin a Changing America

Educating the Younqg

“Theinstitution of the school isonethat wasimposed and controlled by non-
Indian society. . .itsgoals primarily aimed at removing the child from his
aboriginal culture and assimilating him into the dominant white culture.”

(Fuchsand Havighurst, 1973, p.2)

The education of American Indians to European ways has been a dismal process,
to say theleast. The form and function of the early colonia education was to integrate
indigenous peoples into the imperialist/capitalist structure primarily through religious
instruction. There have been numerous attempts by Congress to “educate” Indians. For
example, in 1819 Congress established the “Civilization Fund” that allocated monies for
the education of Indians. By the late 1800s Congress developed manual labor schools
where Indians were “educated” and “developed” a skill. Thisline of thinking continued
until Congress became unwilling to appropriate the necessary funds to “federally educate
Indians.” Later, Congress passed alaw stating that Indian children not under government
supervision must attend public schools. From 1917 to the 1930s this trend continued,
phasing out boarding schools and emphasizing the integration of Indian children into the
state public school system. $till, it was not until the passage of the Indian Self-
Determination and Educational Assistance Act of 1975 that schooling came under direct
control of Indians. Thislatter act was a consequence of the 1960s rebellion when
American Indians created a resurgence of their culture, forcing the federal government to
givetribal governments the right to educate their members in the manner they saw best.

Many traditional people believe that Native language is the key to their culture.
Obvioudly the new Americans believed thisaswell. The focus of government-run and
religious-run schools was to prohibit Indian children from speaking their languagesin
hopes that they would eventually accept the English language, stop using the language of
their tribe, and end the practices of their traditional religion. Even with the shift from
boarding schools to day schools on reservations, Native languages were prohibited.

At the present time, even though fluency in English continues to be a necessity for
Indians, many tribes are taking the necessary steps to reintroduce and teach their various
languages to their children in schools on the reservation and in urban schools. For
example, one school in Minnesota, the American Indian Magnet School, stresses the
importance of values, norms, rituas, roles, heroes, heroines, ceremonies, personal
anecdotes, stories, and myths of Indians. Tribal colleges see the importance of
continuing the reintroduction and retention of these ideas in their classrooms as well.

There are currently 31 tribally controlled colleges with approximately 30,000
students. Fifteen to twenty percent of the students are non-native. Intheir effortsto
reach their goals, tribal colleges created the American Indian College Fund. The College
Fund raises scholarships, endowments, and operation monies for the tribal colleges.
Tuition costs vary from tribal college to tribal college; individual credit hour costs may
be aslow as $25 per credit hour. Inthetriba colleges and schools, the primary focus of
education on the reservation is to provide students with a comprehensive and quality
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education that is consistent with their heritage. Most curriculaintegrates culture,
language, and history with such courses as American history, biology, and English.

Most of our participants experienced boarding and mission schools, making many
of them Christians and, thus, later having to re-learn their native language and culture.
The younger participants may not have attended boarding or mission schools but their
experience in public schools, near the reservations or in the inner city, was described as
having little to no representation of American Indian values, ideas, or perspective. In
thelir classes, their culture was seen as being insignificant and often invisible. Y ounger
Indians who attended school on the reservation were able to maintain their language and
culture, provided their families knew and practiced them.

More recently there has been an emphasis within public education on integrating
the history of American Indians into the American classroom. This latter pattern suggests
that larger society is slowly realizing the importance of learning the values and virtues of
the first Americans, in addition to understanding the role the first Americans played and
continues to play in the education process of al Americans. As Native writer Elizabeth
Cook-Lynn (1996) so aptly phrased in a poem:

Persistent jets, unseen and ominous

asthe shrill of the imagined Red Telephone

whisper in theriver's gorge, lapping at the water's edge.
And | walk, intentiona or not, amongst

the tourists who are here again

to see the Indians dance.

Forgive me, my children.
| barely hear the soft raindrops on shrouded drums
of my father and hisfather. And yours.

Periodic, unpredictable,
their songs sway in the gloom
of my forfeiture.

Cook-Lynn says that her poem suggests that we all bear the weight of history. We add,
that to know the history of only the dominant culture, excluding the history of the original
Americans and their contributions, has the potential of creating a historically skewed
society.
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Participants

Robert Cross, Lakota spiritual |eader, begins our series with a Lakota prayer. In
the urban setting of Denver, Colorado, with the sounds of the city in the background,
Robert “invites the day and welcomes the day to us.” Hisrich Lakota voice seemsto
reach to the sky as he “prays to Grandfather (We call God Grandfather.) and to
Grandmother Earth and the four directions to hear us, help us, and to be aware of what it
takesto help ourselves. We need health, help, peace, and we need healing. And most of
all we need understanding.”

Robert Cross, a Lakota Oglala spiritual leader, presentsin his quiet and informed
manner the roles that he plays as a Native American spiritual leader in an urban setting.
He has along family history of the “medicine way of life.” His mother, even though
practicing the Roman Catholic religion during her lifetime, remembered the Lakota way
and passed to her son her knowledge of medicines, roots, and plants. He is one of eight
children in hisfamily. Hissiblings, when stating their curiosity about their mother’s
choice of Robert as the one to receive her medical information, are told, “Robert staggers
when hewalksin life.” Thisimplied that the other seven siblings already knew the
direction of their lives; Robert was the one who was most unsure. Robert, however, was
also the child who was most interested in the spiritual knowledge of his grandparents and
great-grandparents and spent many hours at their sides learning from them. Helearned
how to do ceremonies, how to live off the land, how to hunt and trap, and how to identify
roots and plants for medicina purposes. Robert distinctly recalls his hours with his great-
great-grandfather, one of the “society leaders” of the Lakota, who knew all about their
ancestors and shared with Robert his knowledge. This great-great-grandfather lived until
he was 112 years of age. Robert opens our series with a Lakota prayer, and closed his
interview with us decrying the lack of understanding of Euro-Americans for the Indian
people. “They push usto understand their ways; they need to understand our ways as
well.”

Nonabah Begay, a grandmother in her seventies, and wife of one of the famous
WWII Navagjo Code-Talkers, describes briefly her attempts to pass her Navajo heritage
and traditions to her granddaughter. Since her grandchildren al live off-reservation, she
sees herself as the source of the information concerning the rituals that were so
meaningful to her in her upbringing. She agrees that change is needed, but balance
between tradition and change should be the cornerstone of the Navg o experience and
identity.

Ted Nez, asixty-eight year old Navajo man, lives with his wife on the Navajo
reservation in Arizona. Ted was educated for five yearsin an Indian boarding school but,
at eight years of age when his mother died, leaving Ted and his seven brothers to “raise
themselves,” he returned to his homein Chinle to help his father with his herds of sheep.
On his mother’s deathbed she told her boys, “Lifeis cruel and you have to be tough to
survive.” Ted adheresto the Navajo way, loving and caring for his ancestors’ lands and
living peacefully with his family. He shares with us that he values “treaty rights, the
ability to be independent, and his rights as an American citizen.” Ted is critical of non-
Indians who seem to be driven only for money and self.

AnnaFrazier, afifty-nine year old Navajo Indian, is President of her Chapter in
Dilcon, Arizona, and a program coordinator on the reservation. Annawas born on the
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Navajo reservation and vividly remembers her childhood spent herding sheep, horseback
riding, and playing with clay. She had atraditional Navajo upbringing, attending
ceremonies, being forced to go to the Indian boarding schools, and speaking her native
Navgo language. She says she likeswho sheis: her people, her culture, her way of life.
She shares with us her most important values: her clan, sacredness of all living species,
and living within the four sacred mountains.

Lance Allrunner, a young Cheyenne from Oklahoma, discusses hisroleas a
Cheyenne and as an educator in an urban school system. Lanceis a college student who
is studying secondary education while working as a paraprofessional in a public
elementary school. Heis enrolled as amember of the Cheyenne Nation, but identifies as
Cheyenne, Comanche, and Kiowa. Lance’s father, who died in a car accident when
Lance was eight, was afull-blooded Cheyenne; his mother was half Kiowa (her mother)
and half Comanche (her father). Lance’s mother was a specia education teacher with the
Bureau of Indian Affairs boarding schoolsin Oklahoma. Lance describes the difficulty
of finding the “middle ground” between Indian and White ways. Lance remembersthe
words of his Comanche grandfather who said, “The Indian way of lifeis ahard way of
life. You need to fit in on both sides. Y ou need to know who you are. Learn your own
songsfirst.” Lance, in aclear and unwavering voice, emphasized, “Times of Indian
assimilation into the White culture are over. We have strong traditions that we respect
and the White persons must respect them too.” Lance maintains his Cheyenne tradition
by being a professional dancer on the powwow circuit.

Discussion Questions

1) How do tribesintegrate traditional Indian philosophy with American educational
systems?

2) What aretribes doing in education to revive their traditions and culture?
3) Arereservation-based community colleges just for Indians?

4) What were/are some of the consequences of government and religious sponsored
schools?

5) Why isit important for non-native students to learn about Native Americans?
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Roles and Relationships

“. . .theseIndians must either change their modes of life or they will be
exterminated. In order that they may change their modes of life, we must
change our policy. We must stimulate within them to the very largest degree,
theidea of home, of family and of property.”
(Author’sitalics) (Gates, 1979, p.11)

Any economic or political development in the new United States necessitated the
transformation of both Indian men and women in the way they organized, sociaized, and
politicized. Therefore, how Indians interact with each other and with the larger society
has been forced to change dramatically over the years. In many ways that change has
occurred as American society has become moreinclusive. That isto say, one of the first
beliefs, as portrayed in the above quote by a new American, wasto “civilize” and
certainly separate Indians from Whites; leaving very few intercultural marriages, few in
the workforce, and certainly few, if any, in politics. As American democracy has
expanded, American Indians and other ethnic minorities have become more visible.

In pursuits of capitalist models of development, the new Americans created a
system of gender inequality within larger society and within Indian communities. By all
accounts, the matrilineal and matriarchal societies, which the majority of Indians
followed, were more equal and lessviolent. Asland changed hands from Indians to
Whites, Indians and, subsequently, Indian women, experienced less equality and became
subservient not only to Whites but to Indian men as well; a dynamic not previously
experienced by Indian women.

This of course has changed slowly. As the participation rate of Native women
has increased in tribal politics and in the workforce, their level of equality hasrisen. Yet,
given that American Indians are officially acknowledged as the most impoverished group
in North America, it’s anyone’s guessiif this equality will continue. Poverty often breeds
shorter life spans, malnutrition, diabetes, tuberculosis, infant mortality, increased a cohol
consumption, and consequently less equality, all of which Native peoples experience
disproportionately higher when compared to larger society.

Interracial relationships were and still are not encouraged by White society. More
recently there appears to be more of an interest on the part of Indians to marry within
their culture and tribe if possible. The Onondaga Nation of New Y ork has determined
that their tribal Indian women who marry non-Indian men are not allowed to live on the
reservation. In traditional society the husband would come to live with the wife’s family.
In their efforts to stop cultural erosion and re-establish traditions, the Onondaga
dissuade their children and women from marrying out, primarily because the women are
the keepers of culture.

Overdl it isfair to say that Indians appear to be more accepting of non-Indians
than do non-Indians of Indians. That isto say, once non-Indians accept and recognize
Indian traditions and culture, they are accepted with little resistance on the part of tribal
members. Inter-tribal marriages, which have increased in the latter part of the twentieth
century, have created cross-cultural sharing and a blending of traditions on and off the
reservation. However, lifeisless harmonious off and sometimes on the reservation for
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racially mixed marriages. Family, friends, and society of non-Indians still disapprove of
such mixed marriages and often discriminate against both partners.

The resurgence of traditional culturesin the 1960s ameliorated many of the
conditions brought on by colonization and made it possible for many Indian women to
participate in the economic and political tribal structures with less resistance from Indian
men. Today, as represented by our participants in this video series, many Indian women
participate in segments of education, health, art, religion/spiritualism, and politics.
Additionally, while not encouraged by either society, mixed marriages appear to face
more discrimination than same-race marriages. Given the treatment of Indians and their
historical reality, this should not surprise us any more than the discrimination of Indians
overall.
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Participants

Thomas Begay, a proud WWII Code Talker, discusses hisrolein the Marinesin
the 1940s. The Code Takers were a group of 400 Navajo Marines who used their very
difficult Navajo language as a means of passing orders via code, primarily in the Pacific
campaign. Asaresult of their work there was a dramatic reduction in casualtiesand it is
believed that the capturing of Iwo Jimais due primarily to the contributions of this group
of brave men. The many contributions of the Code Talkers of WWII were not made
public until 1969. Hisinterview demonstrates his Navajo humor, his Navgjo pride, and
his intense loyalty to the U.S. military.

Shirley and Glenn Stoner, in their interview for this series, discuss the issues
raised in mixed Indian relationships. Glenn is an Eastern Shawnee, who spent many of
his early years on the Navajo Reservation. Heis married to Shirley, aNavao and
Laguna Indian who is a public health nurse on the Navajo Nation. They discuss the
issues raised in teaching their son his Shawnee and Navajo heritage.

Polly and Ted Nez discuss their Navajo/Belagaana (White) marriage of thirty
years. They have lived off and on the Navajo Reservation and Polly comments on the
difficulties of their union. According to Polly, Navajos are more accepting of their
relationship than are the non-Navajo or White members of their community. Ted has
worked for years as a heavy equipment mechanic; Polly has worked as an administrator
both with the Public Health Service and the public school system. Polly and Ted share
with us difficulties with the bureaucratic hassles of a mixed marriage and show their
commonly shared sense of humor throughout the interview.

AnnaFrazier, introduced in the previous section on educating the young, talks
about her life asapolitician. Sheisthe Chapter President of Dilcon Chapter and very
involved politicaly in her community.

Discussion Questions

1) Would astrong tribal alegiance conflict with allegiance to American
nationalism for an Indian in the American military? How is this conflict
manifested?

2) What were the defined roles of men and women prior to colonization and in
what ways did the fur trade and economic devel opment change those roles?

3) What are the characteristics of an Indian society that make it more egalitarian
than American society?

4) If achildisborn on areservation that is matrilineal, and the father is Indian
but not the mother, can the child be enrolled in the tribe?

5) Do racism and sexism exist on the reservation?
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Social I nteractions— Urban and Reservation

“Cometo Denver—The Chance of your lifetime! good jobs, happy homes,
training, beautiful Colorado.”
(One of the many gover nment relocation posters of the 1950s)

Similar to many traditional societies, the socia interactions of American Indians
have largely been shaped by the more “modern” societies. Most interactions of groups
include the gathering of large groups of people for food, ceremony, dance, singing, and
prayer. Since many of the ceremonies and traditions of Indians were not familiar to
White society, and very different from the ceremonies of Europeans, the new Americans
reacted with fear, making many of theseritualsillegal. Because the very essence of the
American Indian identity isinextricably rooted in traditional ceremonies, not to be ableto
participate in these types of activities meant the end of Indians. Once this happened,
cultural genocide began.

Even though there were many attempts by the American government to eliminate
Indian ways, and subsequently Indians, many traditions and ceremonies continued to the
present. This has occurred primarily because many Indians secretly practiced these ways
and/or changed them to accommaodate the changes they were forced to endure. More
importantly, the reservation system hasin and of itself made it possible for Indiansto
keep their traditional ceremonies and way of life mainly by the separating of Whites and
Indians. The “Enemy Way” ceremony is a good example of aceremony that is still
practiced by the Navagjo. It isdone primarily to restore Navgjos to “Hohzo,” a
harmonious place in their world. Originally, the “Enemy Way” was done to protect
warriors from the ghosts of the enemies they had killed in war. Today, “Enemy Way”
ceremonies still exist, but for numerous reasons. The Squaw Danceis an “Enemy Way,”
now referred to as the “Song and Dance,” (largely because of the derogatory term of
“sguaw’). While its main purposeis spiritual and material, it provides Indians with an
opportunity to socialize.

American Indians living within Indian Nations have the means to accommodate
thelir traditions more easily than urban Indians. For example, Indiansin Indian country
may participate in rituals and ceremonies that require extended periods for completion.
Materials such as sage, tobacco, and sweet grass are easier to acquire on reservation
settings. The activities of urban Indians are more restrained by their environment, thus
leading to some creative innovations of traditional ceremonies. In the city, there are
usually places that Indians of various tribes congregate and socialize. Urban Indians
often meet at an Indian center, Indian churches, or at sweat lodges where purification
sweats are performed by urban spiritual leaders. In some instances, a yearly Sun Dance
is organized outside of the city, with special attention to the original purpose of the
dance. Inthe mid-1800s, largely because Americans interpreted it as threatening, this
dance was madeillegal.

Besides ceremonies, Indians, similar to other groups, come together purely to
sociaize. Inthe urban areas, Indians continue to have large feasts that often include
traditional dishes such as buffalo stew, goat’s head stew, corn, and fry bread. These
feasts feature drumming, songs, recognition of elders, and prayer. A ceremony is often
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made of even simple things such as greetings. Like most things Indian, many of these
gatherings are amix of the secular and the sacred. Even though it may be difficult to
incorporate the longer ceremonies and the chantways that could last for days, they are
still incorporated into the life of urban Indians. What can be said about Indians,
generally, isthat they often share such family and kinship systems, seasonal life,
economic structure, and many other activities that are shaped by geographical influence
and history. The stereotypical images of horse-mounted warriors, hunting bison, and
living in teepeesis far from being representative of the diverse cultural heritage of al
Native Americans. It is probably fair to say that traditional Native ways seek methods to
achieve a greater closeness to the natural word. How they accomplish this can be donein
an assortment of ways, as our participants demonstrate.
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Participants

Social interactions, on and off the reservations, are ways of continuing the rich
traditions and rituals of American Indian peoples. The most common of the urban rituals
are gatherings such as the Buffalo Feast. In this segment of the video we are talking with
Elizabeth Kawenaa Montour, a Mohawk Indian who is the Repatriation Liaison in the
anthropology department of the Denver Museum of Science and Nature. She coordinates
the yearly Spring Buffalo Feast and Traditional Honoring Ceremony at this museum.
Elizabeth is part of the Native American Resource Group that advises the museum on
issues of interest to the Native American community, including themes and content of
exhibits, museum collections, identification of objects, and the handling of sacred and
ceremonial artifacts. The major social activity of this group has been the yearly Buffalo
Feast that provides the Indian community with a dinner of buffalo stew, entertainment,
and an awards ceremony. Seven individuals or groups serving the Native community are
presented with Pendleton robes and shawls to honor their accomplishments.

The powwow is the ultimate in Indian social events. The Denver Powwow
includes contestants from many different tribes from the U.S. and Canada and
demonstrates the drumming, singing, and dancing skills of literally thousands of Native
persons. The powwow participants’ regaiais colorful and elaborate, using many
feathers. Grass Dancers have long yarn hanging from the legs and arms of their clothing.
The Plains Indians often have long fringes on their garments. Notice the beadwork on the
moccasins and leggings. The Jingle Dancers are women who wear €l aborate dresses
covered in metal cones that jingle against each other when they dance. The clothing isall
handmade and shows the care in making each of the costumes. In this segment we see
portions of the grand opening of the Denver Powwow. Music is provided by the drum
groups that alternate providing music for the dancers.

On the reservations, the social occasions are more frequent. Some of the most
popular are the rodeos and what for the Navajo are called “Song and Dance.” At the
beginning of this reservation segment is a glimpse at a Navao rodeo sponsored by the
Native Cowboys Association which takes place at the Windy Valley Rodeo Groundsin
Chinle, Arizona. Nelson Begay announces each of the events. All of the contestants are
Indian, and all are competing for prizes and glory.

The “Song and Dance” at the Navajo home of Wilson and Betty Tsosieis
introduced by Paul Sarracino and Lynn Ross, organizers of this occasion. Thisisaget-
together for Navg o couples and families. Having originsin certain ceremonies, where
couples would dance while ceremonies were performed in the hogan, they are now
largely social occasions, where the primary purpose remains a chance to get together with
family and friends and to have agood time. The family sponsoring the occasion will
“give away” goods, primarily food, to various participants, and those attending will
contribute monies and goods in return for various causes.
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1)
2)

3)

4)

5)

Discussion Questions

Do American Indians have acommon heritage and culture?

Why is there such a curiosity on the part of Americans asto what Indians do?
Describe and discuss what you would call “powwow” culture. What values
are displayed? What social interactions are necessary for this culture to
continue? What might be the effects of this culture in the future?

What is the relevance of a“giveaway”?

Are non-natives alowed to participate in sweats?
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Video 2: Creating an | ndian | dentity

Reclaiming I ndian Heritage

“l am constantly being asked, ‘What areyou? What isyour tribe? What
per centage of Indian blood do you have?’ |’veresorted to saying, ‘My
mother isNavajo.” | then let theinquisition go from there.”
(Author'snote: Meranto)

Among all the issues facing American Indians today, one of the most
controversial isthat of Indian identity. The numerous federal Indian policies
implemented to change Indians greatly confused the issue and did very little to clarify
who isand who isnot Indian. For example, the General Allotment Act of 1887 gave
preferential treatment and often better land and more seed and farming equipment to
Indians who defined themselves as less than full-blooded. This policy generally
encouraged Indians to define themselves less Indian than they were. The Indian
Reorganization Act of 1934 mandated that Indians count individuals living on Indian
Territory, but in doing so imposed an “Indian identification standard.” The Indian
Citizenship Act of 1924 gave U.S. citizenship to Indians even though they did not want it.
The confusion over Indian-ness remains, as demonstrated in the following statement:

An Indian isamember of any federally recognized Indian Tribe. To be federaly
recognized, an Indian Tribe must be comprised of Indians. To gain federal
recognition, an Indian Tribe must have aland base. To secure aland base, an
Indian Tribe must be federally recognized. (Jaimes, 1992, p.133)

Naturally, if an Indian lives on land that is federally recognized astribal land, the
Indian can betribally enrolled provided the tribal government agrees. The tribal
government has the authority to determine its membership. For those Indians born in
Indian country, identity is usually not an issue. What is not taken into account are Indians
who are living on aland base that is not federally recognized; those who live in the urban
areas,; those Indians who were adopted, fostered-out, and lost their identity through the
various institutional initiatives; and Indians who happen to be less than the federal
standard of one-fourth blood quantum. In some cases this blood quantum standard has
fluctuated at the whim of tribal, state, and federal governments, making who is Indian
even more controversial and divisive among Indian peoples themselves.

Needless to say, the vast numbers of people who want to identify with their
indigenous roots often confront numerous obstacles in reclaiming their Indian heritage.
Among these obstacles is the process of integrating two diverse, or in some cases, three
very diverse cultures, or possibly choosing the Indian way over the culture in which they
wereraised. Many Indian children who were adopted, or were institutionalized, may
want to learn about their heritage, reclaimit, and fit into an unknown heritage, while
othersfind it interesting at best but have little interest in integrating the Native culture
into their current lives.
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Until the passage of the Indian Child Welfare Act in 1978, many Indian children,
referred to by Native Americans as “lost birds,” were forcibly and systematically
removed and placed in non-Indian homes. Through this act the federal government gave
tribal governments the right to determine the destiny and fate of their children. This act
alone made it possible for tribal governments to stop the wholesaling of their children and
to play amore active role in the future of the tribe.

Exploring and reclaiming a heritage is difficult enough, but to reclaim a heritage
that has historically been defined as savage, pagan, uncivilized, and in some cases un-
American, makes the path all the more difficult. The yearning to find oneself |eads many
newly discovered Indians to join acommunity of Indiansinvolved in traditional
ceremonies such as attending sweat |odges, embarking on vision quests, and learning
from elders about the daily rhythms of Native life or, as some Indians say, learning to
commemorate Thanksgiving from adifferent side of the table.
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